
1

Be Ready Manual

ENGLISH EDITION



2

With the support of the Erasmus+ programme of the European Union

THE BE READY PROJECT 

LIFE SKILLS AND CAREER DEVELOPMENT 

HELPING YOUNG PEOPLE PROGRESS INTO SUCCESS

Be Ready Manual - Printable version of the E-manual

Available in four languages: 

English, Portuguese, Bulgarian and Danish 

ENGLISH EDITION 

Contributing authors:  

P1: London Borough of Hammersmith and Fulham (LBHF) UK (Diana Edgecombe, Michelle 
Rebelo)

P2: Hammersmith and West London College (EHWLC), UK (Christina Morris, Amelia Steele) 

P3: Salford Foundation, UK (Phil East, Sophie Sheehy)

P4: Escola Superior de Hotelaria e Turismo do Estoril (ESHTE), PT (Ana Gonçalves, Maria de 
Lurdes Calisto, Victor Afonso)

P5:Universidade de Lisboa (FHM-UL) PT (Paula Lebre, Celeste Simões)

P6: Agrupamento de Escolas António Azevedo Neves (AGAN), PT (Diana Gomes, Daniel 
Rodrigues)

P7: New Bulgarian University (NBU) BG (Svetlana Dimitrova-Gyuzeleva, Stanislav Bogdanov)

P8: School 127 Ivan Denkoglu, Sofia, BG (Tzvetan Kostov)

P9: UU Vejle Guidance Centre (UU Vejle) DK (WP Leaders) (Anne Fedder Henriksen, Malene 
Svarrer, Lisbeth Mølby Farmann) 



Layout:
Produktionsskolen Datariet 

Boulevarden 15

7100 Vejle Denmark 

Beready Manual PDF 2017

Layout: Dominika Lisiewicz, Digital Design, Produktionsskolen Datariet, datariet.dk

Beready Emanual Website 2017

Layout: Laurits H. Thomsen, Digital Design, Produktionsskolen Datariet, datariet.dk 





5

Contents

Chapter 1 – The Be Ready Project ........................................................7
Description of the Be Ready Project .................................................................... 7
Project Partners .................................................................................................... 9

Chapter 2 – Early School Leaving ...................................................... 11
Defining ESL ........................................................................................................11
How to list indicators that identify young people at risk of ESL? ....................11
Regional Factors of ESL  ....................................................................................12

Chapter 3 – Best Practices ................................................................. 13
Introduction .........................................................................................................13
Methodology Adopted for the Identification of Best Practices .......................14
BEST PRACTICES  - BULGARIA ..........................................................................14
BEST PRACTICES  - DENMARK   ........................................................................16
BEST PRACTICES  - ENGLAND  .........................................................................17
BEST PRACTICES  - PORTUGAL   .......................................................................19

Chapter 4 – Tools and Materials .......................................................21
Introduction and Methods .................................................................................21
Mentoring and Coaching ....................................................................................21
Links to Education and Business ......................................................................24
Creative Learning Materials and Methods ........................................................30
Career Guidance Activities .................................................................................33

Chapter 5 – Cultaural Context ...........................................................38
Career Guidance System - an Overview ............................................................38
Introduction to Lifelong Guidance .....................................................................38
Lifelong Guidance of Young People at Risk ......................................................38
Protocols and Procedures in Safegurding ........................................................39
Pan European Requirements .............................................................................39

Chapter 6 – Making Education Business Links  .................................41

Chapter 7 – The Be Ready Journey ....................................................43

Chapter 8 – Bibliography .................................................................. 45





7

Chapter 1 – The Be Ready Project

Description of the Be Ready Project
This product is the compressed version of the E-manual of the Be Ready Project and  contains 

the centrepieces from the E-manual.  Through reading  this printable version there are  guiding 

links to the E-manual, particularly where there is more to show and tell about specific themes. 

The E-manual contains all intellectual outcomes of the project as well as the testing and evalua-

tion of tools and materials. 

The Be Ready Project has responded to the pan-European strategy (Europe 2020)  which aims to 

meet the challenge of youth unemployment through  reducing  Early School Leaving. Through 

a variety of means, the Be Ready Partnership has produced a model of, and tools for, engaging 

young people aged 14+ with the aim to minimise Early School Leaving (ESL).  The need for this 

has been identified at local level, by each partner, and is   evident in  the shortage  of up to date 

and high quality materials that motivate and support young people at risk of ESL, along with 

materials that include information on opportunities available throughout the EU. This need has 

also been identified at national and EU level.

Specific objectives of the project:

 y Initial and continuous education for education staff: To promote a better understanding of 
ESL, both in initial education and professional development, for school and VET staff.

 y A strong and well-developed guidance system: To strengthen guidance to ensure that young 

people are aware of the different study options and employment prospects available to them.

 y To develop counselling systems that provide young people with both emotional and practical 

support: The materials  identify various means of guidance, including mentoring, coaching 

and work placements

 y Co-operation with the world of work: The materials developed  identify how to provide op-

portunities that allow young people to experience the world of work. Using the partners’ 

range of employer networks, the viewpoint of the employer is  considered, so that the ideas 

presented are both practical and useful 

The project ,exceeded initial targets of  800 young people at risk of ESL and 165 educators 

(teachers and career counsellors),  trained to identify and support young people at risk of ESL. 

The project plan is  the key tool that drives activities, subdivided into work packages, with each 

partner having clearly defined roles and responsibilities with target timescales. The project took  

place over two years from December 2015 to December 2017. Implementation of the project and 

development of the intellectual outputs involved:

 y Programme management – run throughout the project

 y Research into existing materials and pedagogies around preventing ESL, including any exist-

ing good practice and the limitations of existing materials.

 y Development of new materials in relation to career advice/counselling and activities for young 

people to increase their motivation and employability skills. There was be a particular focus 

on ensuring that opportunities across Europe are included in the materials.
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 y Translation and adaptation: materials have been translated into the four languages of the 

partnership.

 y initial testing and assessment of materials on approximately 15 education and career coun-

selling professionals and 200 young people, The work was be evaluated by the young people, 

using the standard forms developed at the kick-off meeting.

 y Review of the quality of the materials within each partner country. Each partner held a work-

shop to discuss results of the testing, the quality of the materials, and the platform’s func-

tionality and usability.

 y Revising and rolling out materials: Workshop results and feedback were presented to partners 

at the Management meeting in Bulgaria. The adapted materials were delivered by the partners 

to teachers/counsellors and to young people within partner countries.

 y Final updating of materials; final in-country seminars and workshops, to which key European 

and national stakeholders were invited.

Results  include:

 y A methodology for identifying young people at risk of ESL

 y manual of training materials and activities for young people at risk of ESL,

 y A common core of policies and procedures for high quality work-based VET across Europe

 y A model for developing and strengthening links between schools, VET, HE and the labour 

market

 y 800 young people and 165 educators will be trained

 y A pan-European partnership of organisations involved in reducing Early School Leaving, in-

cluding schools.

The impact on stakeholders has taken  several forms, from individual students participating in 

the pilot who developed the confidence, skills and motivation to remain in education to access 

career opportunities, to education staff who need to increase their knowledge and awareness of 

opportunities available across the EU, thus  encouraging  young people to grasp opportunities in 

countries both inside and outside EU boundaries.

The longer terms benefits envisaged will be to feed the lessons of the project into policy develop-

ment at national and European levels. Future funding is expected to be acquired through main-

streaming and multiplying the project both at national and European levels.
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Project Partners

London Borough of Hammersmith &  
Fulham (LBHF)

Salford Foundation Ltd 

Universidade de Lisboa – Facultade de Motricidade 
Humana (FMH)

New Bulgarian University (NBU)

VEJLE KOMMUNE: UU Vejle – Youth Guidance Centre

Ealing, Hammersmith & West London College

The Estoril Higher Institute for Tourism  
and Hotel Studies (ESHTE) 

Agrupamento de Escolas Dr. Azevedo Neves

School 127 Ivan Denkoglu

For further information about “Project Partners” see link:

See the E-manual (LINK)

https://www.lbhf.gov.uk/
https://www.lbhf.gov.uk/
http://www.salfordfoundation.org.uk/
http://www.fmh.ulisboa.pt/
http://www.fmh.ulisboa.pt/
http://www.nbu.bg/en/about-nbu/new-bulgarian-university
http://www.vejle.dk/
http://www.wlc.ac.uk/
http://www.eshte.pt/
http://www.eshte.pt/
http://www.azevedoneves.pt/
http://www.127sou.com/
http://beready-emanual.dk/index.php/presentation-of-parners-with-links-to-description-on-our-website/
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Chapter 2 – Early School Leaving

Defining ESL
ESL refers to young people leaving education and training without qualifications, and who are 

no longer in education and training. The term ’school drop-out’ often refers to discontinuing an 

on-going course, e.g. dropping out in the middle of the school term. Drop-out from education 

can occur at any time and can be experienced by different age groups (in EC, 2013).

How to list indicators that identify young people at risk of ESL?
Early School Leaving is often caused through a mix of individual, educational, geographical and 

socio-economic factors and is largely the outcome of a progressive and cumulative process of 

disengagement, and not just a single event or indicator. Although there are some discrepancies 

between European countries, in almost all countries, the rates of male early leavers are higher 

than the rates for females.

Early awareness of indicators that can identify young people at risk of ESL  is the first step in 

preventing Early School Leaving. Education staff play a key role in recognising early signs of dis-

engagement and understanding early risk indicators. Although there are many reasons for ESL, it 

is possible to identify some recurring indicators to identify young people at risk of ESL. 

ESL indicators related to
Attainment, behaviour and attitudes:

 y Absenteeism 

 y Not invested in the education process

 y Low academic achievement

Learning conditions, health and wellbeing:
 y Learning Difficulties and Disabilities (LDD)

 y Personal or emotional difficulties

 y Unhealthy school climate

Family and environment:
 y Rural or disadvantaged areas.

 y Ethnicity and culture

 y Socio-economic factors 

 y Family related factors

 y Unhealthy environment 

Educational and labour market conditions: 
 y Structural characteristics of the education system

 y Employment and labour market conditions 

 y Transition difficulties 
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The indicators listed are from analyses made by the  EU and OECD, and  apply for all EU regions  

and  all age groups.

For further information on “The ESL Indicators” 
See the E-manual (LINK) 

 

Regional Factors of ESL 
Though the indicators listed above are Pan – European, there are regional differences within the 

European Community. Each of the partner countries have identified the indicators that are sig-

nificant for their region.

For further information on “The ESL Indicators by country see links:

Bulgaria (LINK)

Denmark (LINK)

England (LINK)

Portugal (LINK)  

http://beready-emanual.dk/index.php/indicators-pan-european/
http://beready-emanual.dk/index.php/bulgaria/
http://beready-emanual.dk/index.php/denmark/
http://beready-emanual.dk/index.php/england/
http://beready-emanual.dk/index.php/portugal/
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Chapter 3 – Best Practices

Introduction
The skills reality for a successful transition from education into the labour market in Europe is 

not a bright one. According to the European Commission, there are 70 million Europeans who 

lack appropriate basic literacy skills such as reading and writing and many also have poor nu-

meracy and digital skills, which makes these individuals  an easy target for early school leaving 

(ESL), unemployment, poverty and social exclusion.  

To tackle this, A New Skills Agenda for Europe (EC, 2016b) was launched in June 2016 with the aim 

to ensure that people develop the necessary skills to undertake their jobs and that employability, 

competitiveness and growth are boosted across the different European countries. 

There are 10 concrete measures that support the implementation of this Agenda over the next 

two years: 1) a Skills Guarantee, that ensures  people have a minimum level of basic skills; 2) a 

review of the European Qualifications Framework; 3) a Digital Skills and Job Coalition which aims 

at bringing together different stakeholders, namely from education and the labour market, to 

facilitate access to basic digital skills; 4) the Blueprint for Sectoral Cooperation on Skills to target 

the improvement of skills intelligence and address shortage of skills in certain areas of activity; 

5) a Skills Profile Tool for Third Country Nationals to identify the skills possessed and needed by 

asylum seekers, refugees and other migrants; 6) a revision of the Europass Framework; 7) the 

promotion of Vocational Education and Training (VET); 8) a review of the Recommendation on 

Key Competences, focusing specifically on the development of skills related to entrepreneurship 

and innovation; 9) a system of graduate tracking to have a clearer understanding of how gradu-

ates progress in the labour market; and 10) effective ways to reduce brain drain. 

Within this framework, this paper aims at identifying existing best practices in skills develop-

ment in each of the four partner countries that are part of the Erasmus+ Key Action 2, School 

Education Strategic Partnerships project Be Ready – Life Skills and Career Development: Helping 

Young People Progress into Success (2015-1-UK01-KA201013739). This is a project coordinated 

by the London Borough of Hammersmith and Fulham (UK) with partners from four different 

countries in Europe: Portugal; Escola Superior de Hotelaria e Turismo do Estoril (ESHTE), Fac-

uldade de Motricidade Humana, ULisboa (FMH-UL) and Agrupamento de Escolas Dr. António 

Azevedo Neves (AGAN);  Bulgaria – New Bulgarian University (NBU) and 127th Ivan Denkoglu 

School;  Denmark – UU Vejle Kommune (VK); and  UK –Ealing, Hammersmith and West London 

College (EHWLC) London Borough of Hammersmith & Fulham (LBHF) and Salford Foundation 

(SF).  

The main priorities in this project include: supporting schools to tackle ESL and better cater for 

the needs of disadvantaged young people (over 14 years old), in different stages of their academic 

spectrum; the development of high quality work-based vocational educational training (VET); 

and the strengthening of education and training paths of educators and youth workers. The need 
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for the project has been identified by partners based on the lack of up-to-date, high-quality ma-

terials targeting young people at risk of ESL that motivate and support them and include infor-

mation on opportunities available throughout the EU. 

This research paper consists of the first Output (O1) of the above-mentioned project. The best 

practices presented in this paper seek to support and mentor young people with special needs 

to make the transition from school to vocational education/employment and also include career 

counselling activities, with a particular focus on employment and training opportunities across 

the EU. The research conducted for this paper was led by the Escola Superior de Hotelaria e Tu-

rismo do Estoril (ESHTE) and supported with input from the London Borough of Hammersmith 

and Fulham  (LBHF), the New Bulgarian University (NBU), ESHTE, Faculdade de Motricidade 

Humana – Universidade de Lisboa and UU Vejle Kommune. This identification is not, however, 

extensive and there are certainly many other practices that could have been taken into account. 

Methodology Adopted for the Identification of Best Practices
Besides agreeing on a commonly identified understanding of what a ‘good practice’ is and 

means, the preparation for this research paper included the identification and definition of key 

terms essential to guide the selection of the identified practices. These terms, mostly based on 

common understandings defined by EU organisations were: career advice/counselling, coaching, 

corporate social responsibility (CSR), early school leaving or dropout, entrepreneurship, mentoring, soft 

skills, vocational educational training (VET), work placement, work/job shadowing, and young people at 

risk or disadvantaged young people.

For further information on the “Methodology adapted for the identification of best practices” 

see link:

See the E-manual (LINK)  

Best Practices – Bulgaria
Best practices identified in Bulgaria aimed at developing the life and professional skills of young 

people, the provision of better career guidance and preventing early dropout from the educa-

tional system. This includes the provision of compensatory education for early dropouts, the 

improvement of quality of school teaching and learning within the Bulgarian educational system 

through the professional training of future motivated teachers in schools of deprived regions. 

In addition, there is an overall aim to improvee quality in professional education and vocational 

training, the development of a system for career guidance in school education, the provision for 

compensatory education for illiterate adults (early school dropouts) and vocational training, as 

well as the equal access to education for children with special education needs (SEN). 

Teach for Bulgaria or “Zaedno v chas” (Score: 100/100) 

This is a local project at national level which started in 2010 and is still in progress. It is aimed at 

school children (from the 1st to the 12thgrades) from deprived backgrounds and has been promot-

ed by the America for Bulgaria Association.  The project aims at ensuring the access of every Bul-

http://beready-emanual.dk/index.php/introduction-and-methods/
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garian child to quality education through encouraging and training skilled and ambitious people 

to become motivating teachers and leaders in the Bulgarian educational system, so they can mo-

tivate  students to develop their personal potential as successfully as possible.  

URL: http://zaednovchas.bg/ 

A System of Career Guidance in School Education or “Система за кариерно ориентиране в 

училищното образование” (Score: 100/100) 

This is a national project of the Bulgarian Ministry of Education, funded by the European Social 

Fund, Operational Programme “Human Resources Development”, which started in 2012 and is 

still in progress (it is now in its second phase). It was supported by many national broadcast 

companies and electronic media. It is targeted at school children at all levels (from the 1st to the 

12th grades) and aims at improving their vocational training, as well as at increasing their chanc-

es of employment by developing an efficient system for vocational counselling and career guid-

ance in the school education system, tailored to pupils’ age, cognitive abilities and needs, as well 

as reflecting the requirements of the labour market. 

URL: http://orientirane.mon.bg/ 

School and University Students’ Internships or “Studentski i uchenicheski  

Praktiki” (Score: 97/100) 

This is also a local project at national level which aimed to reach 61,000 university and school 

students between 2013 and 2015 with the support of the Bulgarian Ministry of Education. The 

project aimed to improve the quality of school, VET and higher education through a better bal-

ance between theory and practice during school and academic studies, by providing students 

with opportunities for professional internships and by orienting education to meet the needs of 

the labour market, thus helping students find employment right after graduation. Moreover, it 

tried to set sustainable mechanisms for employers to recruit young specialists who had devel-

oped practical skills and competencies on the job during their internship periods. 

URL: http://praktiki.mon.bg

Inclusive education or Vkljuchvashto obuchenie (Score: 88/100) 

This project, supported by the Bulgarian Ministry of Education and funded by the European So-

cial Fund, operational programme “Human Resources Development”, intended to provide a sup-

porting environment for equal access to education to SEN children, children with learning diffi-

culties and children without parental control. It was implemented from 2012 to 2015 in 23 cities, 

with seven parents’ associations and NGOs, having as main beneficiaries children with learning 

difficulties, or without parental control (in social care), and resource teachers, psychologists, 

speech therapists and other support staff. 

URL: http://vkluchvashto.mon.bg/ 

Take Two Europe (Score: 85/100)  

This project was a partnership between Hammersmith and Fulham Education Business Part-

nership, the Salford Foundation in the UK, HUMAK University of Applied Sciences in Finland 

http://zaednovchas.bg/
http://zaednovchas.bg/
http://orientirane.mon.bg/
http://orientirane.mon.bg/
http://orientirane.mon.bg/
http://orientirane.mon.bg/
http://praktiki.mon.bg/sp/
http://vkluchvashto.mon.bg/  
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and School 127 Ivan Denkoglu in Bulgaria. The project ran for two years, from October 2012 to 

October 2014, with the main goal to improve the life chances of young people (over 14 years of 

age) through developing their communication skills. The partnership aimed to achieve this by 

supporting educators to engage with businesses to develop work-related learning activities for 

young people. These activities were designed to enhance the communication skills of participat-

ing young people and to prepare them for the labour market. 

URL: http://www.taketwopartnership.com/

For further information of the “Best Practices -Bulgaria” see link:

See the E-manual (LINK)  

Best Practices – Denmark
The five best practices that have been identified in Denmark focus on the development of skills, 

especially in VET, namely by bringing the regular education system closer to VET. 

From the bench to the field or Fra Bænken til Banen (Score: 88/100)  

This was a practice of local scope developed between 2013 and 2015 for young people between the 

ages of 15 and 17 years old who were not prepared to attend the regular education system and are 

interested in playing football. It aimed at ensuring a good transition from comprehensive school 

to youth education and prevent drop outs, to strengthen and develop the young people’s social 

and personal skills. The specific objectives were to establish a relationship between young people 

and grown-ups (adults) to develop their personal network and make new friends. During 6 hours 

a week the young people practised football together with a coach and some of the top players at 

FC Fredericia. Besides the football practice the players were mentors for the young people and 

had an individual focus on each one of them. They kept contact until youngsters started at a 

youth education school and established a new network.  

URL: http://www.brugforalleunge.dk/Brug-for-alle-unge/ 

Initiativer-for-unge-iudsatte-boligomraader/Idr%c3%a6t-og-kultur 

Bridging to education or Brobygning til uddannelse (Score: 87/100)  

This was a one-year project (2013-2014) that benefitted young adults between the ages of 18 and 

30 years since it aimed at integrating these people in VET. The practice was developed at a VET 

school and contained practical training in VET schools and in business activities. The beneficiar-

ies had an educational mentor during the project who also ensured these young people were not 

dropping out. The project helped about 3,000 young people into education and prevented drop-

out. 

URL: http://star.dk/om-star/publikationer/2016/evaluering-af-brobygning-til-uddannelse.aspx

Bridging at VET institutions (Score: 84/100)  

This was a two-year project (2012-2014) aimed at young people aged 13-16 in lower secondary 

school, including their parents and teachers at VET. This practice had a national range and the 

general aims were to ensure a good transition from comprehensive school to VET and prevent 

http://www.taketwopartnership.com/
http://beready-emanual.dk/index.php/bulgaria-2/
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Idr%c3%a6t-og-kultur
http://star.dk/om-star/publikationer/2016/evaluering-af-brobygning-til-uddannelse.aspx 
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dropouts. Therefore, future students and their parents were provided with greater knowledge 

of the VET system before starting the programme and teachers at VET and the comprehensive 

schools were provided with greater knowledge of the teaching methods, of pedagogy and differ-

ent cultures of institutions. 

URL: https://www.ucviden.dk/portal/files/45524177/Forbedret_overgang_til_EUD.pdf 

Young people on their way in subject/course (Score: 83/100) 

This was a short project (May-June 2014) that was aimed at young people (16-19 years old) who 

finished compulsory school, did not finish youth education or stopped their education. Its gen-

eral aim was to encovrage young people to complete their education. As specific objectives this 

practice considered the involvement of new guidance methods for young people with special 

needs. The project wanted to offer these young people an opportunity to undertake training at a 

company with specific support before, during and after the training with a guidance counsellor.  

URL: http://ungepaatvaers.dk/category/praksisprojekter/ 

uu-nordvestsjaellandvirksomhedssamarbejde/ 

Youth Lab-Young Ambassadors of Education – on street level (Score: 83/100)

This project was developed during two years (2011-2013) and had as beneficiaries young people 

aged 15-25 in a residential area with significant social and economic problems. The general ob-

jective was to increase the number of young people in education by preventing dropout. There-

fore, Young Ambassadors of Education invited young people who were already in the education 

system to a seminar where they learnt how to write CVs, gaining a good knowledge of the edu-

cation system and training in personal leadership, including how to communicate their personal 

education history.

URL: http://www.brugforalleunge.dk/Brug-for-alle-unge/ 

Initiativer-for-unge-iudsatte-boligomraader/Ungtilung 

For further information of the “Best Practices - Denmark” 

See the E-manual (LINK)  

Best Practices – England 
The five best practices around preventing ESL that were identified in the United Kingdom had a 

focus on England only and covered the following areas: soft skills development, mentoring, em-

ployability improvement, family support, and return to school strategies. 

 

Time for Change (Score: 98/100) 

Time for Change is a partnership between the Salford Foundation and the London Borough of 

Hammersmith & Fulham that aims at tackling problems of post-16 retention and improve the 

transition experience by increasing the achievement and qualifications of young people, es-

pecially those likely to fail and drop out of education or training. The programme works with 

business partners to provide structured bespoke support for young people in years 11-13 (ages 15 

to 19) to support them in making education and career choices and it ran from January 2014 to 

https://www.ucviden.dk/portal/files/45524177/Forbedret_overgang_til_EUD.pdf
http://ungepaatvaers.dk/category/praksisprojekter/uu-nordvestsjaelland-virksomhedssamarbejde/
http://ungepaatvaers.dk/category/praksisprojekter/uu-nordvestsjaelland-virksomhedssamarbejde/
http://ungepaatvaers.dk/category/praksisprojekter/uu-nordvestsjaelland-virksomhedssamarbejde/
http://ungepaatvaers.dk/category/praksisprojekter/uu-nordvestsjaelland-virksomhedssamarbejde/
http://ungepaatvaers.dk/category/praksisprojekter/uu-nordvestsjaelland-virksomhedssamarbejde/
http://ungepaatvaers.dk/category/praksisprojekter/uu-nordvestsjaelland-virksomhedssamarbejde/
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://www.brugforalleunge.dk/Brug-for-alle-unge/Initiativer-for-unge-i-udsatte-boligomraader/Ungtilung
http://beready-emanual.dk/index.php/denmark-2/
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March 2016.  The young people selected for the programme were all identified by the programme 

coordinators within their school or college as being at risk of dropping out of education and be-

coming NEET1. 

URL: www.taketwopartnership.com 

Take Two (Score: 93/100)  

This was a project that aimed to support secondary aged pupils providing them with effective 

speaking and listening skills to overcome disadvantage and equip them for the world of work. 

The project was developed in both West London and Salford simultaneously, with the connec-

tions used for the benefit of the young people.  

Take Two targeted secondary school pupils who were disengaging from school and their educa-

tion for a number of reasons, particularly those students for whom language and communication 

was an issue. These students were selected by the School Take Two Coordinator to participate in 

all aspects of the programme, following specific selection criteria related to, for instance, danger 

of becoming NEET, low self-esteem, lacking confidence, at risk of leaving school without quali-

fications, literacy problems, poor communication skills, and low motivation. 

URL: www.taketwopartnership.com

Stride Out (Score: 89/100) 

Stride Out is a Shropshire Youth, Shropshire Council project. The project’s goal is to improve 

employability skills for young people, by providing information, advice and guidance service for 

hard to reach young people. 

This is a pilot project targeting 12 young people who are NEET, offering engagement pro-

grammes to help young people achieve their full potential, and removing barriers to learning and 

employment. The project is a 12-week innovative and motivational programme to help young 

people succeed and believe in themselves. The programme provides work experience and support 

with personal, social and employability skills, as well as mentoring.  

URL: www.shropshireyouth.info

The Shropshire Project (Score: 82/100) 

The Shropshire Project is developed in partnership between the Shropshire council and Bar-

nardo’s, a British charity founded in 1866, that cares for vulnerable children and young people, 

and is aimed to support young people together with their families to benefit from education. The 

project targets young people aged 5-19, in this mainly rural county, who have family and other 

difficulties that distract them from learning and affect their behaviour. The programme delivers 

early intervention and preventative services centred on family support work.  

A primary objective is to prevent school exclusion. This was done by working with young peo-

ple and their families, alongside other services and liaising with schools, using a wide variety of 

1  A young person who is “Not in Education, Employment, or Training”. 

http://www.taketwopartnership.com/
http://www.taketwopartnership.com/
http://www.taketwopartnership.com/
http://www.shropshireyouth.info/
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skills and methods to resolve whatever is distracting a young person from their education. On 

average, interventions took six months, but sometimes long-term engagement was needed. 

URL: https://shropshire.gov.uk/early-help/practitioners/the- early-help- offer-provision- 

of-early- help-

services/shropshire-youth- s-information- advice-and- guidance-iag/
 

Leeds REACH (Score: 80/100) 

Leeds REACH (Reaching Educational Achievement through CHallenge) is a grassroots voluntary 

organisation delivering services to young people who face difficulties in the regular education 

system. The project is aimed at supporting young people outside mainstream school and helping 

them to return to education. The project develops efforts to reduce school leaving, to promote 

school attendance and to unearth hidden talent in these youngsters. 

URL: www.inspireleeds.com 

For further information of the “Best Practices - England” see link:

See the E-manual (LINK)  

Best Practices – Portugal
The selection of best practices in Portugal focuses especially on ESL, on the development of soft 

skills and on entrepreneurship, giving young people the tools to create their own company or 

business. 
 

Educational Territories of Priority Intervention or Territórios Educativos de Intervenção Pri-

oritária (TEIP) (Source: 94/100) 

This programme has been developed by the Ministry of Education since 1996 and aims at pro-

moting equal educational access and success for students at risk of school and social exclusion, 

by adapting the school to the specific needs of the community in each geographical location 

where it is developed, through organisational measures, adequacy of strategies to specific audi-

ences and usage of material and human resources to ensure the conditions that generate educa-

tional success. 

URL: http://www.dge.mec.pt/sites/default/files/ 

EPIPSE/d espacho_normativo_20_2012.pdf 

RESLEA – Reduction of Early School Leaving of Young People (Score: 88/100) 

This was a two-year European project (2012-2014) developed by different partners, including the 

Portuguese Catholic University, that was aimed at students aged 15-19 years, attending basic and 

vocational levels of education.  

The RESLEA project’s goal was to develop an innovative delivery model and toolkits which could 

be used in different countries and learning settings to reduce the number of early school leavers 

in the four partner countries: Portugal, Hungary, Slovenia and the UK.  

URL: http://www.reslea.eu/index.php/en/ 

https://shropshire.gov.uk/early-help/practitioners/the- early-help- offer-provision- of-early- help-
https://shropshire.gov.uk/early-help/practitioners/the- early-help- offer-provision- of-early- help-
https://shropshire.gov.uk/early-help/practitioners/the- early-help- offer-provision- of-early- help-
http://www.inspireleeds.com/
http://www.inspireleeds.com/
http://beready-emanual.dk/index.php/england-2/
http://www.dge.mec.pt/teip
http://www.dge.mec.pt/teip
http://www.dge.mec.pt/sites/default/files/EPIPSE/despacho_normativo_20_2012.pdf
http://www.dge.mec.pt/sites/default/files/EPIPSE/despacho_normativo_20_2012.pdf
http://www.reslea.eu/index.php/en/
http://www.reslea.eu/index.php/en/
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Academia CV – Capacitar e Valorizar or Academia CV – Empowerment and Val-
orisation (Score: 84/100) 
This undergoing project pioneered by the Fundação Cidade de Lisboa promotes pedagogical and 

social support to children and teenagers at risk, namely of ESL, through an intergenerational 

network of volunteers who act as tutors/mentors for these young people. 

The main goal of this project,  developed at the local level, is to increase motivation and academ-

ic success of students at risk by promoting their personal and social development and increasing 

school performance, to improve the social and educational skills of university students from the 

areas of education and psychology who act as tutors/mentors of younger students, and to em-

power young people and seniors (namely parents) for active citizenship. 

URL: http://www.fundacaocidadedelisboa.pt/ 

areas-de-intervencao/emportugal/academia-cv-capacitar-e-valorizar 

A Empresa or The Company (Score: 82/100) 
This programme, developed by Junior Achievement Portugal, is aimed at students from second-

ary education (15 to 21 years old) and it challenges students to create and manage a small com-

pany throughout the school year. This is done with the help of a teacher and a volunteer from 

the labour market and students go through all the stages in the creation and development of a 

business – from the creation of the business plan to selling a product or service. In each stage 

they gain specific management and entrepreneurial skills which are fundamental for their future 

profession.   

URL: http://japortugal.org/

DNA Cascais – Entrepreneurial Schools (Score: 75/100)
This project is developed by the Cascais Municipality, together with Science for you, Junior 

Achievement Portugal, StartIUPI, Universidade Europeia and Microsoft, and it is aimed at young-

sters from 8 to 18 years old from Cascais municipality. It focuses on the development of stu-

dents’ personal and professional skills, namely the development of entrepreneurial skills for the 

creation of their own business, based on team work, creativity, problem solving and responsibil-

ity. 

URL:http://www.dnacascais.pt/en/entrepreneurial-ecosystem/ 

youngsocial-and-creative-entrepreneurship/dna-cascais-entrepreneurialschools/

For further information of the “Best Practices - Portugal” see link:

See the E-manual (LINK) 

http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://www.fundacaocidadedelisboa.pt/areas-de-intervencao/em-portugal/academia-cv-capacitar-e-valorizar
http://japortugal.org/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://www.dnacascais.pt/en/entrepreneurial-ecosystem/young-social-and-creative-entrepreneurship/dna-cascais-entrepreneurial-schools/
http://beready-emanual.dk/index.php/portugal-2/
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Chapter 4 – Tools and Materials

Introduction and Methods
All partners were invited to identify best practice example for use with young      
people and professionals, under four categories of materials:
 y Mentoring and coaching

 y Links to education and business 

 y Creative learning materials and methods

 y Careers guidance activities and action plans

Materials were identified through the knowledge and experience of partners from their existing 

and past practice, and also from a range of desk-top review exercises. Practices were identified 

from across Europe, creating a ‘long list’ of potential materials for inclusion in the e-manual. A 

template was developed to compare the materials in a robust manner, considering factors such 

as whether the practice had been externally evaluated and whether it was replicable in a differ-

ent cultural context. This enabled the practices to be ranked, such as the very best three or four 

practices from each of the four categories were selected for inclusion in the e-manual.  

These materials were then tested with 916 young people/ students and with 170 staff/ educa-

tion professionals (exceeding the targets of 800 young people and 165 education professionals 

respectively). The testing was performed by all the project partners, in a range of contexts and 

with a range of beneficiary groups (e.g. school-age young people; those who were not engaged 

in any kind of learning or employment; university students). A key criterion for this testing was 

that partners could only test materials that had been developed for use in a different country (in 

order to assess its replicability in a different national context). Young people with whom the ma-

terials were tested had to have at least three of the indicators for early school leaving that been 

identified through the initial work undertaken under Work Package 1. The testing was carried out 

between January and July 2017.

Three evaluation forms were designed to capture learning from the testing of materials. One 

form was designed for use by young people; one for use by professionals/ educators; and one 

for use by ‘experts’ – the project partners - to capture learning from the experience of testing 

the materials as a whole and to capture learning that related to the process of the testing. These 

forms were translated into Portuguese, Bulgarian and Danish. Online versions of the forms were 

created using ‘Google Forms’ and all of the testing activity was logged on the partnership’s 

Moodle, thus enabling the internal evaluation team to analyse the results of the testing activity.

Mentoring and Coaching

 y Peer Education – Pan European(link)

 y Netmentor(link)

 y Success at School(link)

 y Time for Change(link)

http://beready-emanual.dk/index.php/peer-education-pan-european-testing-and-adapting/
http://beready-emanual.dk/index.php/netmentor/
http://beready-emanual.dk/wp-content/uploads/ftpfiles/4.2.3%20Succes%20at%20School.pdf
http://beready-emanual.dk/index.php/time-for-change-2/
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It was very easy and interesting to do the activities of 

“PEPE” in the classroom. The activities helped our stu-

dents in different ways.

Description of the target group - incl. age and ESL indicators:

Adaptions of the material made to fit the target group and context: 

Young people between 15-21 years old (41 students). 

The students who have participated in the activities deal with some learning and academic diffi-

culties, reduced cognitive capacity and specific learning difficulties, such as dyslexia and dysortog-

raphy. There are also cases of school failure and absenteeism.

Some of the students deal with personal and emotional difficulties such as low self-esteem and 

anxiety, behavioral and emotional problems. Our students are from social and economic disadvan-

taged areas and they have dysfunctional families.

The main change occurred in the complexity of the language used. Another change arose in the 

orientation of the activity, because this was aimed to the curricular contents that were meant to be 

taught. Only some parts of the manual were used in the sessions, due to its extension.

Title of material tested: Peer Pan European

Name of institution testing the material:                           Agrupomento de Escolas Dr. Azevedo Neves - AGAN Portugal

Available in the following languages: Bulgarian, Danish, English and Portuguese 

Other comments: 

Comments from professionals test-

ing the material. For more details 

of the evaluations, please see the 

section “Evaluation”.

The activity was adapted so that  that young people  were 

able to identify their interests in training and future em-

ployment. 

The activity was not totally understood by the participants 

due to the diversity of time necessary for each participant 

to answer. The sheets of paper did not flow across the 

group as it was wished. 

Questions should be more objective to avoid vocabulary 

that could be confusing. 

The group as a whole created a group shout for the begin-

ning of the sessions. 

Activities were presented with more direct strategies (e.g. 

Forbidden word was selected by the trainer). 

Blind square activity used toilet paper to make the task 

more complex and students were asked to decide among 

the group their roles in the task. 

Reducing the time of the interview activity in order that it 

would not need direct support.  

Example of testing and adapting
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Title

Partner name 

Outcomes

Background    

Case Study for External Evaluation – Be Ready Project

AGAN - Portugal

Before the Be Ready Project, the student felt uncomfortable communicating with the group and 

expressing her ideas and she had low self-confidence and self-esteem. 

Through the project she has felt some important changes in the way she embraced the challenges. 

She is now able to create, in a more efficient way, interesting activities with elderly people. The 

project made her understand what she can do and what she cannot do, her strengths and weak-

nesses. 

It helped her improve her creativity, self-esteem, self-awareness, verbal and non-verbal communi-

cation. The sessions gave her many new techniques to use in the workplace.

Lídia is an 18-year-old student who is in the 11th year of the Professional Course of Geriatrics. 

She had experienced some difficulties at school, however, after her choice of joining the Profes-

sional Course of Geriatrics, the student has achieved better results, she is more motivated and 

interested in the specific vocation area of Geriatrics and in the school activities in general. There-

fore, the school played an important role in helping to guide the student to vocational education, 

to address the issues she was facing and to find ways to help her.

The student’s mother tongue is Portuguese and she can also communicate in English reasonably 

well.

The family is financially stable and their house is near ghettos. In this geographical, economic and 

social context, the student had faced some struggles when growing up (low stimulation, lack of 

interest in school, violence, racism, lack of role models…).

The student lives with her parents and a brother. Her father is 59 years old and her mother is 51. 

Both are unemployed. Her brother is 25 years old and he works in the Portuguese Army. 

The family lives near Lidia’s grandmother and they help her regularly with daily chores. The rest of 

the family members live far away in different areas of Portugal (Sintra and Oporto) and France.

Lídia participated in 8 sessions of the Be Ready Project (PEPE and Actvise activities). After the Be 

Ready sessions, the student thinks the activities helped her to improve some skills, such as the 

spirit of leadership, decision-making and responsibility, among others.

Now she is in an internship and she is accompanied by the teacher responsible for the implemen-

tation of the project - internship (the teacher visits the internship place 1 to 2 times a week). 

Case Study:
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Mentoring, coaching and creative learning materials and methods were essential tools in the de-

velopment of the Be Ready Project. 

With those tools, there was a significant improvement in self-awareness, communication, social, 

problem solving and future job skills (oral skills, decision making, leadership, proactivity, team 

work…). 

The levels of motivation increased through the project. The project allowed everybody, both stu-

dents and educator, to feel involved in the process and the students were eager to discover what 

was next in the project because the activities were really fun and interesting. 

So, the project allowed the students to acquire some important skills for their future. 

Why it works?

Links to Education and Business
 y  Work skills Booklet – link to emanual

 y  World of Work Quiz – link to emanual

 y  Take Two Europe – link to emaunal

 y  Student Internships – link to emanual. 

 y  Young Scientists and Editors Club – link to emanual

http://beready-emanual.dk/wp-content/uploads/ftpfiles/4.3.1%20Work%20Skills%20Booklet.pdf
http://beready-emanual.dk/index.php/world-of-work/
http://beready-emanual.dk/wp-content/uploads/ftpfiles/4.3.3%20Take%20Two%20Europe.doc
http://beready-emanual.dk/index.php/student-internship/
http://beready-emanual.dk/index.php/youth-scientists-and-editors-club/
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Example of testing and adapting:

Description of the target groups: 

Title of material tested: World of Work Quiz

Name of institutions testing the mate-

rial

New Bulgarian University – NBU

Escola Superior de Hotelaria e Turismo do Estoril – ESH-

TE Portugal 

Youth Guidance Center UU Vejle Denmark 

School 127 Ivan Denkoglu – Bulgaria 

Available in the following languages: English 

Danish

NBU: 
Young people at 20+, university students 

The academic backgrounds of the students who participated in the activity were various, mostly re-

lated to philology, psychology and pedagogy. Some were making their first steps in teaching, which 

could be very frightening to pre-service teacher-trainees without any experience. Frustration in the 

classroom could often result in giving up their professional training. 

Some of them have vulnerabilities that correspond to the ones mentioned in the project as indica-

tors for risk of ESL. For instance, personal or emotional difficulties, family related factors, etc. 

ESHTE: 
Target group – 3rd year undergraduate students (over 18 years old) of tourism and hospitality cours-

es.Although in higher education the reality of ESL is not so visible, a limited number of students 

still show ESL indicators such as economic disadvantage (e.g. receiving a scholarship or having to 

work to pay for their studies), having repeated an academic year; having suspended studies before 

or being an immigrant and/or belonging to an ethnic minority. Although there may be other ESL 

indicators, these were the ones it was possible to identify.

UU Vejle: 
Pupils at the age of 13-15 years old (form 8) from different schools within the municipality of Vejle, 

Denmark. They are not ready for education due to lack of personal, social or academic skills. The ESL 

indicators for this target group varies and some  several but frequent factors are: Dyslexia, absentee-

ism, family and/or socio economic factors, lack of motivation for school, LDD

School 127: 
Youngsters  between 16 – 18. 

Students do not  come from varying backgrounds.  However, some of them are   from socio disad-

vantaged areas (divorced parents, single parents, immigrants). Few students substance absues issues   

and low motivation affecting school attendance.  Most of the students come to school with a range 



26

The contexts of the testing:

NBU:
As mentioned above, all of the young people were university students in their 3rd or 4th year of BA 

studies, or MA students, training to become language teachers. As part of their studies, they receive 

both formal and practical, school-based professional training. Various professionals support the 

trainees and provide the necessary scaffolding for their professional growth - e.g. university meth-

odologists and academic advisers, school mentors and peers with some experience. 

The young people’s motivation in the VET is different. Some of them are truly interested in be-

coming good teachers and this is the career they have chosen for themselves, others are doing it 

because teaching is a certain “paying” job they can immediately start doing upon graduating. 

Even before the start of the project, extracurricular seminars and practical workshops with expe-

rienced professionals were often organised for the trainees. The purpose of these was to provide 

students with good role models and invite them to learn from the best of the field, as well as 

reflect on the demonstrated activities and adapt the practical ideas shared by the guests to their 

own teaching contexts. They were also encouraged to ask questions about the work conditions in 

schools and how these professionals cope with some of the challenges of the work place.

ESHTE: 
The activity was implemented in a two-hour session within the context of the Business Manage-

ment curricular unit, by two teachers. Two business persons were present, a senior manager and 

a junior manager, who described their careers experience in the hospitality industry and made 

themselves available for students’ questions.

UU Vejle: In cooperation with the schools, the youth guidance centre UU Vejle provides individual 

guidance and organise guidance activities for pupils assessed not ready for upper secondary edu-

cation (general and vocational). Form 8, 9 and 10 pupils must be assessed ready regarding person-

al, social and academic skills. UU Vejle serves as a source of coordination and inspiration. When a 

young person is assessed not ready  a plan will be developed in order for her/him to become ready 

to take on an education. One part of this plan is to make the young person aware of career paths 

and possibilities. The guidance activity World of Work Quiz supports the young people’s awareness 

of career possibilities and furthermore gives them the  possibility to learn about different work 

identities. A total of 33 pupils from 6 different schools in Vejle attended the guidance activity 

World of Work Quiz on the 6th of April 2017. The duration of the activity was approximately two 

hours. The pupils were divided into groups where they asked prepared questions to employees and 

one apprentice from 6 different local business and institutions in Vejle.  (altogether 10 represen-

tatives including social and health assistants, industrial technicians, plastic maker technicians, a 

retail butcher, a retail sales assistant and a bricklayer).

 School 127: Two meetings with a Diana Ivanova a journalist and Maxim Behar a PR expert took 

place at school 127 –  and

The aim of this activity was to give guidelines on how to be successful in  the labour market, CV 

of prior knowledge, skills and concepts that influence the communication between them and their 

teachers..
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and cover letter writing. The discussion was highly motivating and encouraging for the students.

The young people’s motivation to attend the school is different.  Some of them are interested in se-

curing  an education/job  abroad. That is why they have chosen the profile foreign languages. 

The Action plan was used as a tool after having  guidance counselling sessions. The purpose was to 

enable  reflections about education and jobs as well as to set goals in life. 

The students participated actively and were deeply interested in the activities. 

Adaptions of the material made to fit the target group and context: 

NBU: 
In order to try out the Be Ready World of Work quiz, we invited an experienced professional - an 

EFL teacher of young people  who successfully uses an innovative teaching approach in his work 

with them.. 

Instead of just briefly (10 min. in the activity description) talking to the students about his job and 

how he implements the new drama-based techniques into the primary classroom, the speaker 

provided a 30-minute practical demonstration / simulation of the approach (with the teacher train-

ees taking on the role of students in the activities) and only then briefly explained the theoretical 

rationale for its success. The teacher trainees were very active and visibly engaged in the demon-

stration (some of them shared that now they are no longer afraid of trying out teaching young 

people, i.e. they have gained professional confidence to explore their job opportunities).  They also 

liked the idea of “theory coming after practice” and that “it made much more sense” to them. 

The invited speaker also shared with the trainees how he had become a teacher and that he is an 

actor by training, but now would not change his teaching job for anything as he found it so re-

warding. The students were amazed. He also talked about the working conditions at the institution 

he worked for and about the training and job-placement opportunities they offer.   

We did not prepare any questions for the teacher-trainees to ask the lecturer (i.e. they did not take 

turns to pick a question out of the pot); instead students were invited to volunteer to ask questions 

and they were all very eager to formulate their own questions and ask him some really meaningful 

and useful questions. This allowed him to share much more job-related information with them 

than if we had stuck to the sample questions in the Be Ready activity.

Some teacher-trainers were also present at the seminar and took part in the activities (this “we-

all-have-something-to learn attitude” of the mentors helped the trainees realise that professional 

development is a life-long mission) and also evaluated the activity.

ESHTE:
Some of the questions were eliminated as they were not relevant for the age group and type of in-

dustry (hospitality). Because students usually find it difficult to address a speaker in a larger group 

setting, teachers agreed beforehand with a few students that they would be the first to ask ques-

tions, so that other students would then find it easier to participate. Ultimately,  several students  

participated.

UU Vejle: 
We only made very few adjustments in order to fit “World of Work Quiz” into our Danish context. We 

discarded a couple of questions and added  a few new questions to the employees.
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discarded a couple of questions and added  a few new questions to the employees. 

School 127: 
To adapt the action plan and use it in Bulgaria, we have the following suggestions for adaptations: 

- To give more freedom and flexibility to participants to ask their own questions 

        -       To combine the game with discussion between students and the invited guests.

Other comments: NBU:
We believe that our adaptation of the World of Work quiz 

is really more suitable to the population we work with -  

mature university students who have already chosen their 

professional career but need to gain more professional 

knowledge and some confidence & inspiration to continue 

their training.

Comments from professionals test-

ing the material. For more details 

of the evaluations, please see the 

section “Evaluation”. 

I observed the pupils working in teams and asking ques-

tions to the employees. It worked really well. 

The quiz part (rolling dices) secured a good structure in 

the activity. 

The dialogue between pupils and the different employees 

was good. According to the students age the activity could 

be changed 

We have combined the quiz with the presentation of a 

film and discussion 

Some questions are not adequately adapted for the 18-13 

group. Documents adapted to age group 18-23. 

The premade questions were relevant or focused on dif-

ferent aspects of working life. 

This seminar was a better version of the BE READY World 

of Work Quiz activity: much more tailored to the needs 

and expectations of university students, who are more 

mature as individuals, at the finishing line of their profes-

sional training and motivated to succeed in their career 

development and/or land a good job soon. 

Our Forum is a better version than the World of Work Quiz. 

(To me the original is more naïve, for younger students 

while our adaptations are  for more mature and more 

motivated students, university level students who have 

already chosen a foreign language teaching career. 

For further descriptions of testing and adapting see link:

 y Work Skills Booklet – links to emanual

http://beready-emanual.dk/index.php/work-skills-booklet/


29

Title

Partner name 

Background

Case Study for External Evaluation – Be Ready Project

UU Vejle Denmark 

Alina is 14 years old, she is in 8th form in comprehensive school. Alina has been assessed  by 

teachers and guidance counsellor  as “not-ready for education” because of lack of academic, per-

sonal and social skills. Her teachers describe her as being very unengaged and passive in class and 

she does not play an active part in group assignments.  Alina’s mother-tongue is Arabic. She lives 

with her parents and two sisters. Alina is a middle child. Her older sister has good academic skills 

and is at upper secondary education. Alina’s parents have ambitions on behalf of Alina and have 

expectations for her as well.

When a young person is assessed as lacking  readiness for upper secondary education or VET, the 

school, parents and guidance counsellor are by law obligated together with the young person to 

develop  a plan on how to obtain the necessary skills and the young person will receive individual 

and group counselling and  participate in career guidance activities. 

Alina participated with other young people who were assessed not-ready for education in group 

sessions working with “The Work Skills Booklet” from the Be Ready Project.  

1st Group session

Preparatory work for a week bridge building at youth education institutions including developing  

career-learning goals. The career – learning goals are three individual goals for each student. Each 

student  chose 3 skills from The Skills Section that they need to develop in order to be ready for  

youth education, and develop  them into a personal career-learning goal. 

Alina’s choice of skills she would like to develop and her career-learning goals: 

Skills section Career-learning goal

Being Confident I can participate actively in class discussion and get new 

ideas 

Making decisions  I can decide what education I want

Staying focused I can focus on what is being taught in class, instead of 

focusing on what the other students are doing. 

Case Study:
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Alina stated that  before the activities at the bridging she checked her   phone, to remember her 

goals, and was therefore  very aware of them during the bridging. In reflections  afterwards she 

said  that she had taken an active part in the lessons and because she had turned off her phone 

she had  focused  on the assignments instead of her peers. Alina became aware of the competen-

cies needed in order to get an education. She said that it was a good feeling fulfilling some of her 

goals and that it had changed  her behaviour in class. 

Her teachers have also seen a difference in Alina’s approaches towards learning after she partici-

pated  in the guidance activities. She now participates more actively in class and at group activi-

ties. Alina is by the end of 8th form regarded as being ready for VET. She still needs to improve her 

academic skills if she wants an upper secondary education. 

She has not yet  decided what kind of youth education she wants, and is  considering 10th form- 

which is voluntary in Denmark. 

Why it works?

By working with individual career-learning goals young people become aware of the skills they 

need to get an education and job. It helps them benefit from the experiences they get from activi-

ties on  work placement, bridging etc. so they gain  a better understanding of themselves and their 

potential.  At the same time young people t can transfer that learning into the class room as Alina 

has.. 

Contact Details 

Creative Learning Materials and Methods

 y Actvise Handbook – link to emanual

 y STEM Skills Activities – link to emanual

 y Personal Development – link to emanual

 y Support, Prevention and Action – link to emanual

One week bridging at youth education institutions

Alina has chosen to go the business school and an upper secondary institution. She had taken a 

photo with her phone of her career-learning goals, so she could remember what she needed to 

focus on during the bridging. 

Outcomes

http://beready-emanual.dk/index.php/4-4-1-actvise-handbook/
http://beready-emanual.dk/index.php/stem-activities/
http://beready-emanual.dk/index.php/personal-development/
http://beready-emanual.dk/index.php/2-introduction-and-methods/
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Description of the target group: 

Title of material tested: Personal Development Programme
- Curious Cube

- Someone who Bingo

- Say something positive

Name of institution testing the material  Salford Foundation - England 

This activity was tested with young people who all present at least one ESL indicator and staff 

members who also work with these young people. 

The context of the testing: 

Curious Cube:
We have completed this with 5 different young people who are all receiving 1 to 1 mentoring for 

their lack of engagement in work and education and are currently out of work and training. 

Someone who Bingo: 
We have completed 5 sessions now all have been the start of other activities and therefore been 

used for introductory purposes. 

Say something positive: 
We have completed 3 sessions now all young people have known the other people involved in the 

activity and therefore encouraged more detailed and person specific positive comments. 

Adaptions of the material made to fit the target group and context: 

Curious Cube:
There have been no adaptations, it was easy to complete in our setting – some sides were more 

specific for different needs of our young people. 

Say something positive: 
There have been no adaptations except changing the titles in the boxes whilst working with differ-

ent age groups

Available in the following languages: England 

Example of testing and adapting:
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Comments from professionals testing 

the material. For more details of the 

evaluations, please see the section 

“Evaluation”. 

I work with SEN young people who will maybe need a 

more basic activity or longer to complete 

Not needed but we could alter to get more detailed 

responses. 

For further descriptions of testing and adapting see links:

 y Actvise Handbook – link to emanual

 y STEM Skills Activities – link to emanual

http://beready-emanual.dk/index.php/4-4-1-actvise-handbook/
http://beready-emanual.dk/index.php/stem-activities/
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Title 

Case Study for External Evaluation – Be Ready Project

Partner name 

Salford Foundation

Background

Client A was referred to the Be Ready programme through the Inspired to Aspire programme at 

Salford Foundation. He is 17 years old and is currently not in education, employment or training 

(NEET). Client A often struggles in social situations especially with young people his age and often 

finds it difficult to express how he feels. 

Client A is currently in care and will be moving to independent living on his 18th birthday. Due to 

this he is now looking to focus more on his future career and routes to get there. Client A has limit-

ed contact with his biological parents and siblings and wants this to improve when he hits 18. 

His current career goal is to serve his country in the armed forces but unfortunately he failed the 

medical test and is now looking at other routes to achieve his dreams. The Be Ready activity, PDP, 

‘Curious Cube’ allowed him to look at all aspects of his life and how they fit together to help him 

achieve his future plans and realise the positives in his life. 

Outcomes

A curious cube asked Client A to draw images that related to the following topics; family, hobbies, 

one thing they liked about themselves, something they were proud of, their education/career goals 

and a picture of their future. Once he had created his cube we then discussed all of the sections in 

more detail which showed Client A that they had many positive parts of their life. 

Client A suffers from low moods and is often very negative when talking about himself. This activi-

ty allowed him to see the positive parts of his life and lifted Client A’s mood. 

Why it works?

The activity worked so well due to the informal nature of the task. Many young people who feel 

vulnerable do not want to talk about their feelings even in safe spaces therefore due to the young 

person being able to draw their feelings first it gave them the opportunity to be more open in their        
drawings than they would verbally. 

 Career Guidance Activities

 y Action Plan- link to emanual

 y Group Counselling and Strength Cards – link to emanual

 y Motivational Factors – link to emanual

Case study: 

http://beready-emanual.dk/wp-content/uploads/ftpfiles/4.5.1%20Action%20plan.docx
http://beready-emanual.dk/index.php/group-counseling-and-sessions/
http://beready-emanual.dk/index.php/motivational-factors/
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Example of testing and adapting:

Title of material tested Working with motivational factors

Name of institutions testing the material Escola Superior de Hotelaria e Turismo do Estoril 

ESHTE Portugal 

London Borough of Hammersmith & Fulham LBHF 

(including World of Work Quiz) 

Available in the following languages: English

Description of the target group:

ESHTE:
Target group – 1st year undergraduate students (over 18 years old) of tourism courses.Although in 

higher education the reality of ESL is not so visible, a limited number of students still show ESL 

indicators such as economic disadvantage (e.g. receiving a scholarship or having to work to pay for 

their studies), having repeated an academic year; having suspended studies before or being an im-

migrant and/or belonging to an ethnic minority. Although there may be other ESL indicators, these 

were the ones it was possible to identify.

EHWLC:
At risk of dropping out of the education process – aged 16 -  19 on post 16 vocational courses.

The context of the testing: 

ESHTE:

The activity was implemented in one session. No other professionals were involved, besides the 

teacher. The activity complemented a specific topic in the Introduction to Management syllabus 

that deals with Human Resources Management.

LBHF:

Two sessions, one in EHWL college as part of a larger careers guidance session and one in The Lyric 

Theatre, with students from Phoenix Academy   as part of an employability morning. Other profes-

sionals involved included  Business representatives, , careers experts and teachers

Adaptions of the material made to fit the target group and context: 

ESHTE:
The objectives of the materials were not very clear for students, so the teacher had to simplify 

and adapt them. The teacher also felt the need to give concrete examples to make the items more 

tangible.
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Comments from professionals testing 

the material. For more details of the 

evaluations, please see the section 

“Evaluation”.

Clear overall introduction to the project, instructions well 

explained. 

Explained really well. 

Has to be thought through and tested in practice. 

Highly motivational. 

The main aim of this activity was to promote positive  

emotions and well-being. 

It was very helpful. I’ll use it next year with my students. 

Positive about confidence, time may prove problematic. 

Need to use them in a specific context, considering that i 

teach nutrition, i could use it to understand what moti-

vates people to different types of diets or eating strate-

gies. 

Activity will have to be simplified / reduced for time rea-

sons (less options). 

Creating discussions sceneries and action validation. 

Other comments: ESHTE:
Students spontaneously manifested their enjoyment in 

the session.

LBHF:
Motivational factors and to liaise with employers through 

the World of Work Quiz activity. 

London Borough of Hammersmith & Fulham LBHF (in-

cluding World of Work Quiz) Escola Superior de Hotelaria 

e Turismo do Estoril ESHTE Portugal 

For further descriptions of testing and adapting see links:

 y Action Plan – link to emanual

 y Group Counselling and Strength Cards – link to emanual

http://beready-emanual.dk/wp-content/uploads/ftpfiles/4.5.1%20Action%20plan.docx
http://beready-emanual.dk/index.php/group-counseling-and-sessions/
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Title

Case Study for External Evaluation – Be Ready Project

Partner name 

School 127 Ivan Denkoglu – Sofia, Bulgaria

Background

Case Studies: 

Maria is a 16 year old student who is in trouble because her mother died in a car accident. She had 

experienced some difficulties at school, because she had sunk into grief for her beloved mum. She  

did not  want to study and did not  communicate with her classmates. She segregates from them. 

Her success in school became lower and lower month after month. She fell  into despair and lost 

her  desire for life.

Obviously she needs help to be a better student and better person who will overcome sorrow and 

who will achieve  better results in school and be more motivated to study. Therefore, the school 

played an important role in helping to guide the student to overcome her grief with participation 

in the  Be Ready Project.

Maria’s family was financially stable. After the death of his wife, Maria’s father was also mourning  

but he quickly understand that as  the head of the family he needs to take responsibility.When the 

school principal called  to ask for a meeting the father understood  that the situation was quite 

serious. 

At the meeting with the school principal, Maria’s father, gave his permission for  his daughter to 

participate in the Be Ready Project.

Maria participated in eight sessions of the Be Ready Project. One of them was a STEM activity. 

Along with other  participants in the project she built the highest tower with spaghetti and marsh-

mallow candy. These candies were the “glue” of the building. 

K s She also participated met in one of the sessions with Maxim Behar – one of the most popular 

PR Gurus in  in Bulgaria who shared with the group  his path to success –  his hopes and plans and 

the the obstacles he faced in order to accomplish  his dreams.   

In thanother session, Maria and students participants in the project met the great Bulgarian jour-

nalist Dyana Ivanova who showed them a film about the  socialist  epoch in Bulgarian society to 

demonstrate  how difficult people’s lives were in the past, and to illustrate  show how individuals  

must struggle with a number of  obstacles to create and  achieve  individuality.

One of the most significant activities on the Be Ready project in Bulgaria was training conducted 

for  writing documents for entry into emplyment,  such as a CV and cover letter. This will help them 

in their futures life and their career development.

After the Be Ready sessions, the student felt  the activities helped her to improve  skills, such as 

the spirit of leadership, decision-making and responsibility, mathematical skills among others. Also, 

the project improved her  self-esteem and confidence and helped   her to set strategies in place to 

start managing her life and future. 
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Why it works?

Career Guidance, Mentoring, coaching and creative learning materials and methods were essential 

tools in the development of the Be Ready Project. 

With those tools, there was a significant improvement in self-awareness, communication, social, 

problem solving and future job skills (oral skills, decision making, leadership, proactivity, team 

work, etc.). 

Her  levels of motivation increased throughout  the project and  allowed everybody, both students 

and educators, to feel involved in the process.   Students were eager to discover what was next in 

the project because the activities were really fun and interesting.

Ultimately,  theBe Ready  project enabled  students to acquire some important skills for their 

future life.

Before the Be Ready Project, the student felt uncomfortable communicating with the group and 

expressing her ideas and she had low self-confidence and self-esteem. 

Throughout the project she has experienced  some important changes in the way she embraces  

challenges. 

She is now able to create, in a more efficient way, interesting activities with elderly people. The 

project helped  her understand what she can do and what she cannot  do, thus identifying her 

strengths and weaknesses. 

It helped her improve her creativity, self-esteem, self-awareness, verbal and non-verbal commu-

nication, mathematical skills and the sessions gave her many new techniques to use in the work-

place.

Outcomes

 she is now in  an internship and she has a mentor and they meet they meet  at least twice a 

month).
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Chapter 5 – Cultural Context

Career Guidance System  - an Overview 
This overview of the careers guidance system in each partner country enables The Be Ready pro-

ject to clearly illustrate the types of careers provision currently available in all four participat-

ing countries. It describes the guidance system in each country, the types of careers advice and 

guidance services provided and the entry and training requirements for guidance counsellors. It 

is hoped that this will serve as an inspiration for policy-makers and practitioners at local and 

institutional level.

Introduction to Lifelong Guidance 
Lifelong guidance has been defined by the European Council (2004, 2008) as “a continuous pro-

cess that enables citizens at any age and at any point in their lives to identify their capacities, 

competencies and interests, to make educational, training and occupational decisions, and to 

manage their individual life paths in learning, work and other settings in which those capacities 

and competencies are learned and/or used”. Guidance covers a range of individual and collective 

activities relating to information-giving, counselling, competence assessment, support, and the 

teaching of decision-making and career management skills. It is one of the few active labour 

market measures that have impact on learning (education, vocational training) and labour mar-

ket outcomes for citizens. 

Lifelong Guidance for Young People at Risk 
Guidance for young people at risk consists of a range of services, measures and activities that 

aim to provide career education and guidance in compulsory education (prevention), or to assist 

potential early school-leavers to stay in school (prevention), or assisting those who have left and 

who are not in education, employment or training (NEET) to re-enter learning pathways,  such 

as apprenticeships, trainings, internship or jobs (remediation). 

Prevention within schools entails career education and guidance, and the development of career 

management skills in or across the curriculum for young people at risk. Prevention and inter-

vention both aim at early intervention, including early involvement of school or other staff and 

of guidance practitioners, to detect and engage with potential early school leavers. Early inter-

vention also entails engaging with their families and communities. 

For those who have left school and are not in education, employment or training (NEETs), life-

long guidance (remediation) provided by career guidance services, employment services or social 

services, helps them to make full use of all relevant information channels, and provides them 

with personalised and tailored advice so that they are able to understand clearly the relationship 

between their personal interests, abilities and circumstances, and educational and labour market 

opportunities. In addition, the follow-up of early school-leavers includes further guidance assis-

tance to agree individual action plans and to assist them to manage their next steps.

Source: 
Guidelines for Policies and Systems Development for Lifelong Guidance: A Reference Framework 
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for the EU and for the Commission 2015

http://www.elgpn.eu/publications/browse-by- language/danish/retningslinjer-for- ud-

vikling-af-politikker-og- systemer-inden- for-livslang- vejledning-en- referenceramme-for- 

den-europaeiske- union-og-europa-kommissionen/

For further specification of Career Guidance System by country – please see links:

 y Portugal – link to emanual

 y England – link to emanual

 y Bulgaria – link to emanual

 y Denmark –link to emanual

Protocols and Procedures in Safeguarding:
Definition of Safeguarding:

Safeguarding is the action that is taken to promote the welfare of children and protect them from 

harm.

Safeguarding means:

 y protecting children from abuse and maltreatment

 y preventing harm to children’s health or development

 y ensuring children grow up with the provision of safe and effective care

 y taking action to enable all children and young people to have the best outcomes.

Pan European requirements
Everyone has a responsibility to keep children and young people safe. Each organisation must 

follow the requirements of individual countries to ensure all young people are safeguarded and 

should have appropriate policies and procedures in place.

Indicators, signs and symptoms

Physical abuse
Physical abuse may involve hitting, shaking, throwing, poisoning, burning or scalding, drown-

ing, suffocating or otherwise causing physical harm to a child.

Emotional abuse
Emotional abuse is the persistent emotional maltreatment of a child such as to cause severe and 

persistent adverse effects on the child’s emotional development.  It may involve conveying to 

children that they are worthless or unloved, not giving the child opportunities to express their 

views,  ‘making fun’ of what they say or how they communicate - hearing the ill-treatment of 

another and serious bullying (including cyber bullying).

Neglect
Neglect is the persistent failure to meet a child’s basic physical and/or psychological needs, likely 

to result in the serious impairment of the child’s health or development.

http://www.elgpn.eu/publications/browse-by- language/danish/retningslinjer-for- udvikling-af-politikker-og- systemer-inden- for-livslang- vejledning-en- referenceramme-for- den-europaeiske- union-og-europa-kommissionen/
http://www.elgpn.eu/publications/browse-by- language/danish/retningslinjer-for- udvikling-af-politikker-og- systemer-inden- for-livslang- vejledning-en- referenceramme-for- den-europaeiske- union-og-europa-kommissionen/
http://www.elgpn.eu/publications/browse-by- language/danish/retningslinjer-for- udvikling-af-politikker-og- systemer-inden- for-livslang- vejledning-en- referenceramme-for- den-europaeiske- union-og-europa-kommissionen/
http://beready-emanual.dk/index.php/portugal-3/
http://beready-emanual.dk/index.php/england-3/
http://beready-emanual.dk/index.php/bulgaria-3/
http://beready-emanual.dk/index.php/denmark-3/
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Sexual abuse
Sexual abuse involves forcing or enticing a child or young person to take part in sexual activities, 

not necessarily involving a high level of violence, whether or not the child is aware of what is 

happening. The activities may involve physical contact or non-contact activities, such as involv-

ing children in looking at sexual images or being groomed on line / child exploitation.

For further specifications, see the link.     

link to emanual

For  further specifications of protocols and procedures in safeguarding by country, see links.

 y  Portugal – link to emanual

 y  England – link to emanual

 y  Bulgaria – link to emanual

 y  Denmark  - link to emanual

http://beready-emanual.dk/index.php/protocols-and-procedures/
http://beready-emanual.dk/index.php/protoculs-and-procedures-portugal/
http://beready-emanual.dk/index.php/protoculs-and-procedures-england/
http://beready-emanual.dk/index.php/protoculs-and-procedures-bulgaria/
http://beready-emanual.dk/index.php/protoculs-and-procedures-denmark/
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Chapter 6 – Making Education Business Links

For a long time there has been a general complaint from business that young people have left 

school ill-equipped for the workplace.  Projects like Be Ready do not transform the situation 

overnight but projects of this kind do help to improve the position.  Nor can it be left entirely 

to schools/colleges to sort out. Business can be directly involved with education, helping young 

people get better prepared for the work environment.

There are other benefits for businesses too. Perhaps one to emphasise is the benefit to the com-

pany’s staff. A short break from the day job to carry out a mentoring session with a young person 

is both invigorating and rewarding. Staff usually come back to their desk stimulated and excited. 

They often return with new ideas relevant to their own job as a sense of having done something 

worthwhile in the local community.

In approaching businesses to become interested in a project the starting point for discussion will 

be different from company to company.  Some will have more active corporate social responsi-

bility programmes than others.  Some will already have links with local education, others will 

have none.

In approaching business there are two principal objectives.   First to gain help in kind - the in-

volvement of the staff in mentoring, for example, or perhaps hosting workshops on CVs and how 

to apply for jobs. Secondly the education sector needs financial help to make a project viable. It is 

possible that a company will give at least a small financial commitment as this would go a long 

way to committing the business to seeing the project through and making a success of it. 

In approaching business, the best advice is go local.  More businesses will feel a greater affinity 

to schools and colleges that are local to them.  Often their employees will have children in educa-

tion. 

Many argue that corporate social responsibility is a good thing in itself. That companies should 

invest back in the communities where their customers come from. 

But it is always worth stressing to business that there are benefits to them as well......Business 

benefits.

As an example of a highly successful business link event, post 16 Students from Phoenix Acade-

my and EHWL college attended an exciting and interesting event at BBC Worldwide, organised by 

BBC Worldwide and ONE EBP as part of the Erasmus funded Be Ready project.

This was a great opportunity for students to hear the career journeys and experiences of 5 key 

members of BBC staff, representing departments as diverse as Sustanability, Facilities, Legal and 

Content.

It was a real eye opener for young people to hear about the differing career trajectories of em-

ployees and also to hear about the unique work done by BBC Worldwide. For example, one BBC 
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Employee had started training in a variety of careers including midwifery and quantity surveying 

before settling into an admiin job at the BBC and working her way up the ladder.

Key messages for young people focussed on the need to be flexible, resilient and to follow that 

old adage “If at first you don’t succeed try and try again” – all staff members were living em-

bodiments of the power of perserverence and resilience! 

Additionally, students had the experience of a short tour of the refurbished offices at TV Centre, 

introducing them to the concept of Hot Desking and Break Out spaces, a mainstay of most mod-

ern working environments. 

Another succesful Education Business Link Event ocurred when BTEC Media Students from 

Phoenix Academy welcomed staff from A+E Networks to a career planning workshop at The Lyric 

Theatre, Hammersmith.  

A+E are a large TV company who have recently moved to Hammersmith and are keen to make 

links with the local community. This was a fantastic opportunity for students to hear the career 

journeys and experiences of key members of A+E staff staff, representing departments in Pro-

duction, Sales, Marketing, Events and Broadcasting Operations.

Students were given an overview of A+E by Sarah Williams-Robbins, Head of Communications. A 

panel of employees shared their differing career journeys and current roles within the company. 

For example, one Employee started out as a Maths Teacher in Sheffield before entering the Media 

World. Likewise, it was enlightening for A+E staff to see just how talented these Phoenix stu-

dents are. Their teacher, Maxine Gordon, had put together a wonderful selection of the student 

films for a viewing at the end of the session.

Key messages for young people highlighted the need to be flexible, resilient, develop networking 

skills, and work hard. Above all, they were advised by A+E emplyees to remain focussed, be mo-

tivated, and grab every potential opportunity. 

The students got the chance to interview staff members in small groups and were buzzing with 

enhusiasm. Ultimately, they were completely inspired and energised by this contact with Em-

ployee Volunteers. Student feedback was 100% positive with comments like:

 y “I absolutely loved todays lesson”

 y “. . . it was a really, really good talk”

 y “It was fun and beneficial” 
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Chapter 7 – The Be Ready Journey

When we embarked upon our EU Partnership over two years ago, we were clear what we wanted 

to achieve, and how. This journey has been exciting, fascinating and, at times frustrating but the 

strength of our partnership has seen us achieve our aims and learn so much from eachother. 

Together, we have  met a variety of challenges, overcome them with alacrity and, experienced 

the essential nature of true transnational working in, London, Lisbon, Salford, Sofia and Vejle. 

This in turn has given us the opportunity  to immerse ourselves in the educational worlds of each 

partner and meet staff and students at a variety of educational insititutions. In summary, we 

have achieved everything we set out to do and more: 

What we have achieved 

 y A Pan European Partnership

 y A Research Paper identifying best practice

 y Quality Assurance paper

 y Evaluation Plan and Strategy – internal and external

 y An outline of key ESL indicators

 y Protocols and Procedures 

 y A working IT Platform – Website, Moodle and Google Drive

 y Pilot testing of shared materials

 y We have exceeded our targets with beneficiaries totalling 907 young people and 170 profes-

sionals 

 y Launch of e-manual and film

 y A number of Dissemination events including 5 large Multiplier events

What we will  achieve in the final stage

 y Further dissemination events

 y Building on lessons learned

 y Future Beneficiaries

 y Strengthening Partnerships

We will also Continue our Success in:

 y Tackling Early School Leaving

 y Strengthening education and training paths of educators and youth workers. 

 y Developing work based vocational education training (VET)

 y Accessing EU employment opportunities

 y Continuing cross EU Partnership links
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Thanks to all members of The Be Ready Partnership for their hard work and commitment to the 

project and for making it a success. 

As Partnership Manager, I sincerely hope that we will continue to work together on future pro-

jects and continue with our vision to support careers guidance and raise standards for all young 

people across the EU.

www.bereadyproject.com

Diana Edgecombe 

Project Manager
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